stage so that the ‘beavers’ and the ‘butterflies’ can derive 
benefit from it. 

In developing the reading scheme, then, though one may 
emphasise the dependable, transferrable skills the child may 
use to transform graphic signals into sounds, one should not 
forget that a poor reader’s working vocabulary is far more 
extensive than his reading capacity would suggest and that not 
all his working words will be regular in construction. It would 
be most limiting to restrict the words he experiences to those 
which conform to the convention being taught in any particular 
unit. Although a word’s phonic components will give the basic 
information to decode, the shape of a word, its syllabic content, 
and the spelling patterns within it can cue the reader as well. 
Sometimes, even, it is easier to remember an irregular word 
because of its uniqueness. 


Towards reading for meaning 


As the programme, and the reader’s competence, develop, 
reading words in context should increasingly take over from the 


crude decoding of separate words, for though single words have 
significance, when they are linked to others they become 
modified in substance and function. 
The light of the moon shone on the water. 


The leaves were rustled by the light breeze. 
He took the lantern off the shelf to ight it. 


In a sense, however, reading for meaning depends on the 
child’s basic capacity to understand, and on his experience of 


linguistic styles, rather than on his skill as a decoder of graphic 
signals. For the children whom we have in mind, learning 
usable skills would help to free them from their restricted 
knowledge. The aim of the programme, primarily, is to fill in 
the gaps in a potential reader’s inventory of skills. Before he can 
be expected ‘to read between the lines’ he has to be able to do 
something about the lines themselves, so that in the reading 
scheme the initial attack on vowel and consonant values would 
be followed by further attacks on consonant blends, suffixes 
and inflexions, syllabic patterns, vowel modifications, and so 
on. 
Our first priority is to give the child with reading deficits 
certain skills that will enable him to be socially competent, for 
the true value of any remediai work is in strengthening people’s 


chances to survive independently. 


FOOTNOTE 


If you are interested in developing your own programme, there 
is a Starter Pack (containing 40 sheets of workbooks and games 
and 10 sheets of tape scripts) available from Tom Evans at The 


Gordano School, Portishead, Bristol BS20 9QR. Send a cheque 
for £2 payable to ‘The Gordano School Fund.’ 


Journal Articles 


Readers are invited to submit articles, particularly on new and 
unusual teaching methods which have proved successful with 
individuals or groups of children. 

Articles should be sent typewritten in double spacing with two 
carbon copies. Prospective contributors may find it an advantage 
to discuss the proposed article (length, content, suggested 
emphasis, etc.) with the editor, Margaret Peter, 12 Hollycroft 
Avenue, London NW3 7QL (794 7109). 
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